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CHAPTER I 
INTRODUCTION 
Are the high schools of today preparing youth to enter 
into the technological world of tomorrow? Have the graduates 
received the necessary education to successfully enter the 
working field with enough self-confidence to endure the 
competition that is prevalent in our country? A few years 
ago a person did not need a technical education or a 
specialized field of endeavor in order to be a success. 
However, in the rapidly changing world of today a high 
school graduate has difficulty in successfully obtaining 
and keeping a job. Even a college graduate has difficulty 
in some cases. All high schools in the nation should be 
concerned about this situation and make a definite attempt 
to correct it. A curriculum examination and revision would 
be a beginning in order to help satisfy the needs of high 
school youth of today. The introduction of guidance into 
the school systems would also be valuable. 
According to Overview1 magazine nearly one million 
youngsters between the ages of fourteen and nineteen were 
out of work in 1962. If this were the case in 1962, what 
111 out of School and Out of Work," Qyeryl.ew, XXXII 
(July, 1962,) p. 32. 
1 
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about 1965, 1966, 1970, 1980, etc'? Will the high school 
graduates have enough education to remain off the unemployed 
lists? Another question, one that is very common and concerns 
all educators, is that of the dropouts. What will become of 
those who drop out of school before they receive their high 
school diploma? We read in the news about raising the legal 
age for leaving school to eighteen, but will this help or 
hinder the educational institutions and those who want to 
receive an education so they can continue into higher 
learning? 
By January 1, 1970, approximately 26 million new workers 
will be entering the .American labor force. Most of this 
26 million will be under the age of twenty-five. New 
workers will be looking for jobs at a rate of forty :percent 
greater than the rate during the last decade, the so-called 
"fabulous fifties. 112 
Perhaps one of the most important steps in any high 
school student's life is the transition from school to work, 
The average high school student is moderately dependent on 
his parents, (although he likes to believe he isn't), his 
teachers, and his peers. Once the student leaves school he 
is on his own, and it is difficult to get a high school 
student to realize this. Nevertheless, the responsibility 
of the school is to prepare a student to meet the demands 
of society. For this reason if the school should disclaim 
any responsibility for the placement of its graduates this 
2overyj.ew, p. 32ff. 
3 
would mean that much valuable information about the individ-
ual--his capacities, interests, achievements, etc.--would 
be virtually wasted, at a crucial time when it could be of 
the greatest value.3 
Although the school has many responsibilities, one has 
to evaluate its educational structure to determine if it is 
satisfactorily meeting the needs of the graduates who are 
being placed in the working fields or institutions of higher 
learning. One way of making a periodical check on the gradu-
ates is by the use of a follow-up study. Mathewson4 stated, 
"There should be some means of following up pupils after they 
leave the school." By using the follow-up the school could 
gather vast information of great value, and by using the 
information intelligently, could revise the curriculum to 
better meet the needs of the students. 
Of course, a follow-up study could also indicate to the 
research worker that the school is doing a satisfactory job 
in serving the student's needs. Just because a study is made 
does not mean that the school is doing a poor job, the results 
of the study are the important factor. However, in any case 
the results should be used either to improve the situation, 
or to inform the administrative staff, faculty, and students 
that the institution is doing a satisfactory job in educating 
its young people. 
3Robert H. Knapp, Practical Guidance Methods, (New York, 
New York: McGraw-Hill Book Company, Inc., 1953,) p. 106ff. 
4Robert Mathewson, Guidance Policy and Practice, (New Yorlc 
New York: Harper Publishing Company, 1955,) p. 269. 
4 
·The value of a follow-up study as a guidance techniq_ue 
has long been recognized by workers in the field. Despite 
this fact the practice is frequently characterized in 
guidance literature as being 1tneglected11 and overlooked in 
the presence of other activities.5 Time, difficulty and 
expense are so1ne of the problems encountered in attempting 
studies of this kind. 
An article published in Illinois Education6 said that: 
"A follow-up survey can indicate to the high school how the 
graduates feel toward it. Those who take part in the follow-
up will probably never teach again without considering the 
value of the instruction to the student.n In any school the 
student should come first and the instruction should be 
presented in such a way that the student can grasp it, retain 
it, and use it in all aspects of life and work. However, 
the follow-up survey not only represents an evaluation of 
the schools instructional offering, but it represents the 
success of the entire education program. 
One method of gathering infor~ation concerning the 
school is getting opinions of parents, teacher, and employers. 
Frequently, however, high school pupils will pay more attention 
to the advice offered by former students who may be invited 
back to convey their experiences to those still in school. 
5Jack E •. Hiller, 11 Development of a Follow-up Study, n 
(Unpublished i·faster' s Thesis, Department of Education, Eastern 
Illinois University, July 1954,) p. 4. 
c: 
0 John A. Host, "Ask Your Graduates," Illinois Education 
XXXXIV (May, 1956,) p. 339. 
5 
A type of follow-up could be such things as career days 
or college days. In either case the graduates could 
discuss their work, benefits, starting salaries, courses 
which helped them the most, and so forth. The college 
students could explain some orientation procedures, 
requirements for college entrance, difficulties they 
encountered, and suggest ways in which the school could 
improve their orientation program. 
Follow-up studies must not be confused with nor 
substituted for the follow-up service. According to Knapp7 
a follow-up study is a mass undertaking and the follow-up 
service is an individualized effort. The former is soon 
finished and gives a still picture of conditions at the time 
the study was made. The latter continues ovi..:r a considerable 
period of time and gives a moving picture of conditions and 
needs while at the same time it serves these needs. 
It should be remembered that a follow-up study is a 
type of an evaluation study. A research program of this 
type shows the kinds of placement in jobs and in further 
schooling that have been achieved by the people who have 
graduated from the school. By using the results of the 
study possible revisions of the curricular or counseling 
3 program of the school could be programmed. 
7 Knapp, p. 109. 
8w. C. Cottle and N. M. Downie, Procedures and Preparation 
for Counseling, (Englewood Cliffs, New--~J-e_r_s_e_y_:--~Pr--e_n_t_i_c~e-------
Hall Inc., 1963,) p. 295. 
6 
Follow-up studies are conducted to help discover the 
many problems students face as they leave school and begin 
work, enroll in institutions of higher learning or undertake 
home responsibilities. Ericlcson said, "follow-up studies 
are commonly used to evaluate the effectiveness of the total 
school program. 11 9 Follow-up studies can be used to determine 
the needs of youth as they migrate from one community to 
another. A school may want to evaluate its curriculum in 
relation to how it compares with schools of neighboring 
communities. Of course, problems of a vocational nature 
confront students too. The students need current information 
about jobs in order to make wise decisions concerning the 
occupation they will enter. Job surveys and job follow-up 
studies could be conducted to determine current job information. 
Another type similar to the job follow-up would be one of 
determining how students secured their jobs. 1rhis is 
important information for pupils and counselors. 
Purpose of the Study 
The purpose of this paper was to determine: (1) the 
mobility of the Noble graduates as indicated by the results 
of the follow-up questionnaire, (2) the occupational choices 
of the graduates and how they chose that occupation, (3) the 
number of students who enrolled in an institution of higher 
learning or other post high school education and their 
9clifford E. Erickson, A Basic Text for Guidance Workers, 
(New York, New York: Prentice Hall Inc., 1950,) p. 390ff. 
7 
present status, (4) how the curriculum offered has 
affected the graduates, and (5) how the graduates feel 
the curriculum could be improved. 
Limitations of the Study 
As has been previously mentioned, a follow-up study has 
limitations. Questionnaires should be short and if possible 
a double post card should be used. However, for this study 
a five page questionnaire was used. (See Appendix) If 
the questionnaire is too long the results .may not represent 
a true sample of the feelings of the graduates. 
The location and size of the school district could 
constitute a limitation. Since Noble is located in West 
Richland County, which is a rural district, the mobility of 
the Noble graduates could possibly be increased because of 
lack of job opportunities in the village of i,,oble. Finally, 
it can only be assumed that all 163 graduate~; received the 
questionnaire. A few of the addresses were vague and some 
of the questionnaires were sent to parents of the graduates 
because the location of the graduate was not known. 
Definition of Terms 
FOLLOW-UP: A study intended to secure i~formation 
about former students and to provide the school with the 
findings for the purpose of assisting the students presently 
enrolled and those in the future, to live successfully in 
the changing world. 
8 
JOB AND OCCUPATION: These terms will be used inter-
changeably to indicate a condition which the student or 
graduate is engaged in for the purpose of securing an income 
or for women who are housewives. 
NOBLE COM.f/IUNITY HIGH SCHOOL: An institution located 
in Noble, Illinois, in the South Central part of the state 
in the County of Richland. The institution is designed to 
present to the students of the Noble district learning 
experiences so they may be better educated individuals. 
INSTITUTION OF HIGHER LEARJ:JING AND POST HIGH SCHOOL 
EDUCATION: These terms indicate any educational training 
beyond high school by way of correspondence, military school, 
trade school, beauty school, college, university, etc. that 
the person may have been or is presently affiliated. 
DROPOUT: Any male or female who did not receive a 
high school diploma or certificate of attendance and who 
did not complete twelve years of school. 
CHAPTER II 
BACKGROUND INFORMATION 
The idea that the school can be of service to the 
community in which it is located is an important concept. 1 
If the community supports the school, then, it is important 
for school personnel, counselors, teachers, and administrators, 
to go beyond the four walls of the school to discover the 
needs of students. According to Keas2 evaluation is not 
just a test to be studied for, taken, and forgotten; it is 
an integral part of all learning and teaching so that needs 
may be diagnosed, instruction modified and adopted, and 
curriculum revised so that more effective learning will take 
place. 
The responsibility of every teacher in the school system 
is to maintain a knowledge of the activities of the graduates 
in order to pass on to the rest of the school population 
information which will assist the graduates immediately upon 
graduation. If the professional people in the school do not 
carry their load, then the school has failed in its part of 
the purpose. As professional people, teachers must act as a 
1Erickson, p. 389. 
2standifer Keas, "The Reporting and Follow-up Program 
of an Evaluation," National Association of Secondary School 
Principals, XXXXVI (February, 1960), p. 19. 
9 
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professional and conduct themselves accordingly, not only 
to gain the respect of the students, but the respect of the 
village, town, or city. 
Aside from knowing where graduates received their first 
job, it is also important to know the places in the community 
that will not hire graduates. Why should a student train for 
a job in which there is no demand? Students often choose 
careers without adequate knowledge of the skills and personal 
qualities involved in their choice.3 In some cases a student 
chooses an occupation, attends college, graduates, and only 
then does he realize that there is no demand for this 
position. It is the responsibility of the teachers and 
counselors to develop in the students the idea that we are 
living in a rapidly changing technological society and that 
this demands worker adaptation to new job skills and the 
realization that the job he chooses now may be obsolete in 
four years. 4 Therefore, the student must be made to realize 
that he must be flexible and able to cope with the frustrations 
that he may encounter. 
The History of Noble Community High School 
The Noble High School District was formed in 1929 and 
had a staff consisting of three teachers and a teaching 
principal. The assessed valuation was low and the district 
3n. Welty Lefever, Principles e,u<;l ;cechuicrnes qt Gui danc~, 
(New Yor:i..;:, New York: 'I'he Ronald Press OompaDJ, 1950,) p. 54 • 
411 Eow well did They Know, 11 Journal of .:Iigher Education 
XXVI (M:ay, 1955, ) p. 268. 
1 1 
was comprised of eight square miles. The curriculum consisted 
of algebra, advanced algebra, geometry, four years of English, 
civics, economics, U. s. History, ancient, medieval and 
modern history, Latin 1 and 2, bookkeeping, geography, 
biology, physics and general science. 
Between the years of 1936-1940 several changes were made. 
In 1936, typing, shorthand, and music were added to the 
curriculum. An additional teacher was also employed. A 
community high school was formed in 1938. The high school 
building, which is still being used, was constructed in 
1939-1940. School, in the new building, was started in 1940 
with the following statistical information: Enrollment 195, 
area of district in square miles was 63, assessed valuation 
was $-2, 400, 000 and there were ten teachers employed. 
By 1940 several changes had been made and the curriculum 
was constantly having new subjects added. The curriculum 
consisted of four years of English, two years of Latin, 
two units of general shop, world history, U. s. History, 
general science, chemistry, physics, biology, boys and girls 
physical education, bookkeeping, commercial arithmetic, 
shorthand, typewriting, three years of vocational agriculture, 
general mathematics, algebra, plane geometry, three years of 
homemaking, band and chorus. 
In 1948 a Community Unit was formed. The present 
assessed valuation is about $11,000,000 and the district 
comprises 122 square miles. 
12 
Noble High School at the Present Time 
The Noble High School has made some recent changes in 
the curriculum. At the present time all freshman are 
required to take world history. Four years of mathematics 
are now possible. Vocational agriculture has been deleted, 
and homemaking was eliminated for one year but it will be 
reinstated in 1965. Drivers training was added in January 
of 1965, and two years of French are offered. 
The graduates of Noble High School have indicated that 
some curriculum revision should be introduced. ·rhe following 
are excerpts from some of the comments made by the Noble 
graduates. 
"Noble High SJhool should have a curriculum which a 
student may enter that will coincide with his 
curriculum in college. 11 
"I feel that a high school like Noble should offer 
an agriculture course. I might be wrong, but I 
feel that it was a mistake to discontinue agriculture 
in Noble. 11 
"During the time that I attended Noble high, it seemed 
that the English department was not strong enough." 
"I feel that Noble did a good job as a whole in 
preparing me for college, but I think agriculture 
and home economics should be offered for those who 
aren't interested in college." 
"I believe Noble High School should offer a college 
preparatory English class. I also think the guidance 
program should be more extensive." 
All educators should be concerned with those who do 
not graduate. In many cases a dropout leaves school for 
the purpose of "getting a job. 11 However, many of those 
13 
who drop out of school expecting to learn a trade may be 
in for a disappointment. Most of the trades recommend and, 
in some states, require that the new apprentices be high 
school graduates. The reason for this requirement is that 
industry will not spend time and money on training apprentics 
who have neither the aptitude nor the academic background to 
become competent craftsmen.5 
According to Snepp6 the road ahead for the specialists 
and technicians is reasonably smooth, but that road for the 
untrained and unskilled will be indeed rugged as we move 
into the new industrial era when factories will be geared 
to automation and the common laborer will be outmoded. We 
must direct our capable students into college courses if 
the economic potential and technological superiority of 
our country is to be realized through the trained abilities 
and developed skills of our citizens. Li1cewise, we must 
hold more of the students in school who can profit from our 
high school programs. 
The following information was taken fro~ the 1964 
Information Sheet,7 which was presented to each Noble student 
at the beginning of the school year: 
5Daniel W. Snepp, "Follow-up of Graduates of 1959, 11 
Clearing House, XXXV (December, 1960,) p. 206. 
6naniel W. Snapp, "A look at the 1957 Graduating Class," 
National Association of Secondar School Princi als, XXXXII 
May, 1 95 , p. 1 0. 
7rnformation Sheet, (Unpublished Information Sheet, West 
Richland Community Unit District, Noble High School,) 1964. 
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Students who plan to become Doctors, Dentists, Teachers, 
Chemists, Nurses, Pharmacists and Engineers should take 
most of the following subjects: English, algebra, 
geometry, advanced algebra, trigonometry, history, 
French, chemistry, physics, civics and economics. 
We would like to emphasize the need for English. 
'Many students 0 flunk out" of college because they are 
unable to read, write, spell and speak well. They 
cannot give higher education in engineering, physics, 
mathematics, etc. to young people who cannot read and 
write with a high degree of proficiency. Theme writing 
is very important. Also, English is very necessary for 
students who plan to do office work. 
If you are planning to go to college, you should take 
algebra and geometry. You also should consider advanced 
math, physics, chemistry, two years of social studies 
and a foreign language. 
Many parents fear that youngsters delay too long in 
settling on the one thing they wish to do. But the 
opposite error is at least as common. They close too 
many doors too soon, and fail to keep open a s'ufficiently 
wide range of possibilities. 
We feel that a student should when he graduates from 
high school have a well "rounded" education. He should 
have science, English, mathematics and social studies. 
He also should take some "personal help" courses such 
as typing, other commercial subjects, speech, music, 
homemalc:ing, shop and participate in some activities. 
Every student should be given an opportunity to take 
advanced training, provided that his school records 
indicates he is capable of obtaining something from 
it. The quality of high school preparation is important. 
Though entrance requirements are expressed in terms of 
units of credit, the mere accumulation of credits is 
not enough. 
S1cills are important today. This training may be 
learned in a college, trade school, business college, 
beauty culture or various technical schools. What 
is best for one person may not be suitable for some-
one else. However, whatever you choose, a good founda-
tion is important. To avoid unemployment, develop some 
skill, trade or profession. 
With automation, many jobs are being eliminated. 
However, if you have a skill and you are trained, 
there is a demand for employees. 
15 
Approximately twenty-one groups of courses were 
offered in the :Noble High School. This does not include 
separate courses, rather, the total group of an individual 
course. The courses are listed below with reference to the 
required and elective courses. 
Freshmen 
English I 
Health and 
Citizenship 
Algebra or 
Useful Math 
Physical 
Education 
Freshmen 
French 
World History 
Shop I 
Band 
Chorus 
REQUIRED 
Sophomore 
English II 
Biology 
Physical 
Education 
Junior 
English III 
U. S. History 
Physical 
Education 
ELECTIVES 
Sophomore 
French II 
Algebra 
Geometry 
World History 
General 
Business 
Shop II 
Band 
Chorus 
Junior 
Chemistry 
Civics and 
Economics 
Algebra II 
Typing I 
~,rench I or I I 
Shorthand I 
Shop III 
World History 
Band 
Chorus 
Senior 
English IV 
Physical 
Education 
Senior 
French II 
Office Practice 
Booklceeping 
Typing II 
Algebra II 
U. S. History 
Speech 
Civics and 
Economics 
Chemistry 
Shop IV 
World History 
Band 
Chorus 
CHAPTER III 
RELATED RESEARCH 
A large percentage of the professional journals in 
the areas of guidance and counseling have published follow-
up studies. r-fore and more administrators are beginning to 
recognize the need for studies of this type and are adjusting 
their budgets to compensate for this need. Such journals 
as the Personnel and Guidance Journal, the National 
Association of Secondary School Principals, and the Journal 
of Higher Education have several follow-up studies within 
their contents. 
The Evansville Public Schools, Evansville, Indiana, 
have been conducting follow-up studies for the last twenty 
years. 1 The purpose of the 1-Vansville studies is to determine 
certain employment opportunities and vocational trends which 
are taking place in the industrial and business life of the 
comm.unity. 
In 1957, Daniel W. Snepp conducted the Evansville 
study which consisted of 1,213 high school graduates. The 
study was conducted four nonths after graduation and by this 
time those members who chose to go to college had already 
1snepp, "A look at the 1957 Graduating Class, 11 p. 136-140. 
16 
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enrolled. Two major conclusions resulted from this study. 
It was concluded that the placement trend was pretty well 
established. The jobs of some were probably temporary 
and exploratory, especially in the service and industrial 
areas. The second conclusion was that local industry and 
business could not furnish job opportunities for the newly 
graduated boys and girls. Thirty-nine per cent of the class 
was employed locally at the time of the study. 
In 1950, John F. Staehle, 2 a graduate assistant in the 
School of Education, University of Oregon, conducted a 
follow-up study of a selected group of Oregon high school 
seniors to determine their intentions of continuing their 
education. In this study 1,320 seniors took part. Staehle 
also attempted to determine the approximate amount of 
financial assistance the students thought they would need in 
order to attend college. 
The findings were of such interest that a follow-up 
study was conducted to determine whether or not the high-
school graduates had actually carried out their announced 
intentions concerning college attendance. Two conclusions 
were drawn from Staehle's studies. The first conclusion was 
that the Oregon high school students were able to predict 
with considerable accuracy whether or not they would enroll 
in college. The second conclusion was that the financial 
barrier hindered 68 per cent of those who had the potential 
2Journal of Higher Education, p. 267-270. 
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of doing college work from immediately continuing their 
education. However, this does not necessarily mean that 
they ~~11 not attend college at a later date. 
Perhaps, one of the important obligations of counselors 
is to assist the student in making their educational plans 
early. The students should choose two or even three general 
areas, but not a definite vocation. If the student plans to 
attend a college or university, he should begin making plans 
about financing the four year venture into tlle institution 
of higher learning. The counselor could ass.i.3t the student 
in obtaining summer jobs or part-time jobs after school. 
A study was conducted by I'-looren and Rothney3 to 
determine the effectiveness of personalized letters and 
questionnaires in getting faster and better returns from 
high school graduates. For this study 688 subjects were 
used and they were divided into two categories; Personal and 
General. The subjects of the General category were sent 
mimeographed form letters and a standard questionnaire, 
while the subjects of the Personal category received a 
personal handwritten letter and a personal questionnaire. 
Several follow-up letters were sent to those who did not 
return their questionnaires. By the end of the fourth 
mailing period 95 per cent of the subjects had responded. 
After the data had been tabulated three major conclusions 
3Robert Mooren and John Rothney, "Personalizing the 
Follow-up Study' II J?enrnu;nel aud Gul,da;nce J;ournal' XXXIV 
OJiarch, 1956,) p. 409-412. 
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were found. The first conclusion was that there was no 
significant difference among the personal and general 
groups in terms of speed and quantity of response. The 
second conclusion was that the girls responded faster than 
boys. The third conclusion was that the subjects who were 
in post-high school training responded significantly faster 
than those who were employed. 
A follow-up study was conducted by the Sheffield 
Community Consolidated High School, Sheffield, Illinois for 
the years from 1949-1954. 4 The purpose of the study was to 
see where the graduates went and what they were doing • 
.Another purpose was to see how well the graduates felt their 
high school education had prepared them to meet problems of 
everyday living. 
Some of the conclusions of the Sheffield study were 
as follows: 
1. One-third of the graduates stayed to make their 
homes in the village of Sheffield. 
2. One-half of the girls and one-fourth of the boys 
were married. 
3. Twenty-eight per cent of the graduates went to 
college. Of this number one-fourth had graduated, 
one-fourth had dropped out, and one-half were 
still in college. 
4. Seventy-two per cent of the girls and fifty-nine 
per cent of the boys felt that most of their high-
school education had been useful. 
5. The graduates suggested that more guidance be 
given in achieving good study habits, selecting 
4Host, p. 339. 
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appropriate high school subjects, choosing a 
vocation, and meeting the problems of everyday 
living. 
6. The college students wished they had received 
more grammar and speech. 
The Sheffield study is very similar to the Noble study. 
The graduates surveyed in the Noble study were from the 
years 1959-1963, whereas the Sheffield study was ten years 
previous to this. The similarity of the two studies is quite 
interesting, since both communities are approximately the 
same size and have the same types of problems concerning 
their school systems. 
A study was conducted by Berdie and Hood5 titled 
"Changing Plans of High School Graduates." The purpose of 
this study was to compare the post-high school plans of the 
seniors in 1950 to those of 1961. In 1950, 24,892 students 
or approximately 95 per cent of all Minnesota seniors 
completed a questionnaire which, among other things revealed 
their plans for the year following graduation. In 1961 
a similar questionnaire was completed by 44,756 high school 
seniors also comprising approximately 95 per cent of the 
total graduating class. In an eleven year period the enroll-
ment increased approximately 85 per cent. 
The results of the study and the conclusions indicated 
some trends which we are experiencing at the present time. 
In 1950, 36 per cent of the high school graduates expressed 
5Ralph Berdie and Albert Hood, "Changing Plans of 
High School Graduates," Personnel and Guidance Journal, 
XXXXII (September, 1963,) p. 43-46. 
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an intent to attend college the year following graduation. 
In 1961, 41 per cent of all seniors planned to attend college. 
The increase in college plans was proportionately greater 
among the boys than among the girls, although the proportion 
of girls planning to attend college did increase from 34 per 
cent to 37 per cent. 
Another fact was that in 1950, 30 per cent of the boys 
planned to seek employment, whereas eleven years later only 
15 per cent had such plans. The decline for girls with this 
plan was not quite so great, and the proportion of the total 
group decreased one-third, from 36 to 24 per cent. 
In November of 1957 a follow-up study was conducted by 
the Occupational Information and Guidance Service, Oregon 
State Division of Vocational Education.6 The purpose of 
the study was to determine the number of high school graduates 
who were attending institutions of higher learning, the 
number of people who were employed, and the graduates who 
remained in or near the county in which they had graduated. 
All Oregon high schools were sent questionnaires. Of the 
13,266 high school students receiving questionnaires, 
84 per cent or 11,166 returned them. Of the 216 high schools 
surveyed 134 accounted for a 100 per cent return. After the 
returns had been tabulated it was found that 37 per cent of 
the high school graduates had entered a four-year college 
or were attending non-degree granting educational institutions 
6william Baer and Glen Weaver, "A Follow-up Survey of 
High School Graduates," National Association of Secondar 
School Principals, XXXXIV February, 19 O, p. 9-72. 
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such as business, vocational, and technical schools. Sixty-
four per cent of Oregon's graduates were employed. About 
one-third of this group were full-time homemakers, another 
one-fifth were in clerical type occupations. Fifty-two 
per cent of the 1'job 11 group were located in the county in 
which they had graduated and another nine per cent were 
located in an adjoining county. Thrity-five per cent of the 
boys and 66 per cent of the girls were married. 
In a study conducted by Krueger and Langan7 in September 
of 1955, 100 per cent returns were received. The authors 
of the study decided that it was much better to get 100 
per cent returns because of the limitations involved in 
drawing conclusions from less than a 100 per cent return. 
The authors stated that it has been found that the information 
on later responses is quite different from the data on 
initial responses and that there is a strong possibility of 
distorted conclusions if less than 100 per cent of the 
replies are analyzed. 
7Albert Krueger and Gregory Langan, "Evaluating the 
Curriculum," Clearing House, XXXII (April, 1958,) p. 480-481. 
CHAPTER IV 
METHOD OF COLLECTING DATA 
Data for the follow-up study was collected by using a 
follow-up questionnaire. (See Appendix) One hundred and 
sixty-eight Noble High School graduates were involved in 
this study. Originally, it was decided that the school 
personnel would locate the addresses of the graduates. 
Due to the graduates mobility, however, this portion of 
the research was accomplished by the writer. There were 
several graduates whose addresses were unknown, therefore 
the questionnaire was mailed to the next of kin and stamped 
on the outside of the envelope "please forward." Only two 
questionnaires were returned marked with an insufficient 
address. 
The writer used a five page questionnaire consisting of 
four sections. Section one was for all high school graduates 
to complete asking for personal information. Section two 
was for high school graduates who did not attend any 
institution of higher learning or who started, but withdrew. 
Section three was for the high school graduates who are 
attending or have graduated from an institution of higher 
learning. Section four was information about the Noble High 
School and all Noble graduates were to complete this section. 
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After the questionnaire was completed it was sent to the 
Noble High School so the faculty, superintendent and others 
concerned could criticize it for content, simplicity etc. 
No changes were made by the Noble staff sothe writer proceeded 
in addressing and stamping the envelopes. The cover letter 
was signed by Mr. Waddle and the staff in Noble addressed 
the return envelopes. 
Ninety-two or 55 per cent of the questionnaires were 
returned before a follow-up letter was written, signed 
again by Mr. Waddle. The writer made several personal contacts 
to those who still had not returned their questionnaire. A 
total of 116 or 70 per cent of the questionnaires were 
returned; therefore, the study was terminated and the data 
were tabulated. 
CHAPTER V 
METHOD OF TREATMENT OF DATA 
After receiving the completed questionnaires, they 
were tabulated according to the year the student graduated. 
Table 1 indicates the total returns according to the year 
graduated, the number of male and female returns and the 
combination of male and female returns. 
TABLE I 
TOTAL QUESTIONNAIRES RETURNED 
Male Female Total 
Ul ~ rn rn fl) tl'l rn '~ ~ lZi !I ft :z: ~1 1~ H ill H Cll ~~ t tl'l en •< •< o~ Csl o~ ~~ c:: zo = zo .._.. c:: ..
1959 7 12 58 9 12 75 t6 24 67 
1960 12 18 67 17 22 77 29 40 73 
1961 10 16 63 1 1 21 52 21 37 57 
1962 21 25 84 5 8 63 26 33 79 
1963 13 19 68 1 1 15 73 24 34 71 
Total 63 90 70 53 78 68 . ll.6 ] 68 70 
Table 1 indicates that all classes had better than a 
50 per cent return. The class of 1962 had the best response, 
a 79 per cent return, while the 1961 class had the fewest 
25 
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number of returns, 57 per cent. The .male returns totaled 
70 per cent while the females had a return of 68 per cent. 
Table 2 indicates how the first returns were tabulated. 
The 1961 class has the fewest returns, 43 per cent. On 
the first returns the male population had a four per cent 
edge over the females. 
' 
Male 
ell 
m z 1-1 Cl) 
E rfl • < (ii 0 ..:a 
tJ:; zo 
-·· 
1959 4 12 
1960 10 18 
1961 7 16 
1962 18 25 
1963 12 19 
Total 51 90 
TABLE 2 
QUESTIONNAIRES RETURNED BEFORE 
FOLLOW-UP LETTER 
Female 
.. 
ell ti) ell Cll ~1 i ~ Ul = m Ul ca. ~ I •< :~ 0 ..:a '\'fl~ ix; :z; 0 
33 8 12 67 12 
56 1 1 22 50 21 
44 9 21 43 16 
72 4 8 50 22 
63 9 15 60 21 
57 41 78 53 92 
Total 
ell 
:zt fie~ 1-f 00 rn 
·< oil O..;t 
:zt 0 '\'fl~ 
24 50 
40 53 
37 43 
33 67 
34 62 
168 55 
Further analysis of Table 2 indicates that the females 
of 1959 had 67 per cent return while the males had 33 per cent 
return. On the other hand the males of 1962 responded 
22 per cent greater than the females in that same year. 
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Table 3 shows the returns after the follow-up letter 
was sent. A total of twenty-four or 32 per cent of the 
questionnaires were returned after the follow-up letter 
was mailed. 
Male 
en I c.!J 
~ l'&lZ iXi 1-1 
t :z; c>~ 
iXi Z::E! 
1959 ;3 8 
1960 2 8 
1961 3 9 
1962 3 7 
1963 1 7 
'iotal 12 39 
'rABLE 3 
QUESTIONNAIRES RETURNED AFTER 
FOLLOW-UP LETTER 
Female 
00 Cfl 10 CIJ t./l 
~ ~ !iii :z; ~ ~ iXi 1-1 ~t z ~t ~ t ~~ µ.~ ~iXi iXi .,,.. i:i:: p:: 
38 1 4 25 4 
25 6 11 55 8 
33 2 12 17 5 
43 1 4 25 4 
14 2 6 33 3 
31 12 37 32 24 
Total 
I 0 CIJ 
£'i!Z ~ iXi .... 
z ~~ g~ ~~ 
12 33 
19 42 
21 24 
1 1 36 
13 23 
76 32 
Sixty-six or 40 per cent of the questionnaires were 
sent to Noble. Of the sixty-six questionnaires sent to 
Noble 62 per cent were returned. Table 4 on page 28 
indicates the p.ercentage of questionnaires sent to various 
parts of the area and the percent of returns. In some 
instances a questionnaire was sent to a specific place 
but could have been forwarded to the location of the 
graduate. 
Places Sent 
Noble 
Olney 
Illinois 
Other States 
Militar;y: Service 
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TABLE 4 
PERCENT OF QUESTIONNAIRES 
SENT AND RETURNED 
Percent Mailed 
39 
16 
27 
13 
5 
J.>ercent Returned 
61 
52 
82 
82 
75 
Table 4 indicates that a total of 45 per cent of the 
questionnaires were sent to places other than the Olney--
Noble area. However, the area outside the Olney-Noble area 
responded with a return of over 75 per cent. This might lead 
us to believe that the graduates who left the Olney-Noble area 
are more interested in their school than those who remained in 
the area. 
Year N 
1959 46 
1960 44 
1961 30 
1962 78 
1963 20 
Total 45 
TABLE 5 
PERCENT OF SINGLE AND MARRIED 
GRADUATES OF NOBLE HIGH SCHOOL 
-
Married Single 
' F T M F 
54 81 33 67 
56 55 39 62 
70 47 64 36 
22 35 88 13 
80 21 63 37 
55 46 63' 37 
. 
T 
19 
45 
53 
62 
79 
~3 
29 
Of the 116 questionnaires returned fifty-three or 46 
per cent of the graduates indicated they were married. (See 
Table 5, page 29) A total of twenty-nine or 55 per cent of 
the married graduates are females. The remaining 45 per cent 
are males. There was a total of 53 per cent of the graduates 
who are not married and of this number thirty-nine or 63 per 
cent are males. One of the 116 graduates who returned the 
questionnaire indicated they were divorced. 
Thirty-two or 28 per cent of the graduates who returned 
the questionnaire indicated they were still residents of 
Noble. Of the remaining 72 per cent who are not now living 
in Noble, twenty-two or 19 per cent left one to three months 
after graduation. Table 6 indicates the mobility of the 
Noble graduates. 
TABLE 6 
MOBILITY OF NOBLE GRADUATES 
Still Living In Noble 
Left Noble Less Than One 
Month After Graduation ---------------------{17) 
Left Noble One to Three 
Months After Graduation -------------------------(19) 
Left Noble ffour to Six 
Months After Graduation -----------------(12) 
Left Noble Seven to Twelve ~----------(7) 
Months After Graduation 
Left Noble More Than One 
Year After Graduation 
Left Noble More Than Two 
Years After Graduation 
Number of Graduates 
---------------(11) 
~--------(5) 
5 10 15 20 
*Number in parenthesis indicates percent 
25 30 35 
30 
Thirty or 33 per cent of the nine-cy graduates who 
left Noble indicated they went on to further their education. 
Eighteen or 20 per cent of the graduates left Noble 
because they were looking for employment. Fifteen or 17 
per cent of the graduates got married and went with their 
spouse, while thirteen or 15 per cent went to the military 
service. Table 7 indicates why the Noble graduates left 
Noble. 
TABLE 7 
REASON FOR LEAVING NOBLE 
Did not like the town 
Went to military service 
(2)* 
-----------(15) 
Went to further education 
-----------------------------(33) 
Had a better chance to 
succeed elsewhere 
Looking for employment 
elsewhere 
Got married and went 
with spouse 
Other 
-------(9) 
------------------(20) 
--------------(17) 
----(4) 
Number of Graduates 1 O 1 20 
*Number in parenthesis indicates percent 
25 30 
Fifty-six or 74 per cent of the Noble sre.duates 
indicated they were employed in a full time job. Seventy-
three per cent were males. The writer included women who 
were housewives as being employed full time. 
Year 
1959 
1960 
1961 
1962 
*N 
12 
21 
15 
16 
31 
TABLE 8 
EMPLOYMENT ·:rRENDS 0]1 NOBLE GRADUATES 
E 
58 
71 
67 
88 
M 
57 
73 
60 
93 
F 
43 
27 
40 
7 
NE 
42 
29 
33 
13 
M 
20 
00 
20 
00 
F 
80 
100 
80 
100 
1963 12 33 70 30 17 00 100 
Total 76 74 73 27 26 10 90 
~!-lT represents the num.ber of graduates answering the 
question. 
I:J represents per cent of graduates ecnployed in a full 
time occupation. 
HE represents per cent of graduates not employed in a 
full time occupation. 
Thirty-four or 48 per cent of the Noble graduates 
obtained a job less than one month after graduation. Nine 
or 13 per cent obtained a full time job one to three months 
after graduation. A total of 31 per cent of the responses 
obtained their first full time job four to tF9lve months 
after graduation. Nir.ety-two per cent of the graduates had 
obtained a full time job one year after graduation. 
Thirteen Noble graduates indicated that their first 
full tine job was that of a factory worker, Table 9 on page 32 
indicates the first full time jobs held by Noble graduates. 
·:rhe first full time job that a graduate gets does not 
necessarily mean that it is a life time occupation. Because 
of our changing world and our technological advancements 
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TABLE 9 
FIRST FULL TIME JOBS 
Factory Worker 13 Service Station Worker 
Military 9 Radio Operator 
Secretary 9 Oil Field Worker 
Farming 7 Pipe Line Worker 
Carpenter 6 Telephone Repairman 
Salesman 4 Truck Driver 
Waitress 4 Construction Worker 
Nurses Aid 3 Print Shop 
Telephone Operator 3 Finance 
Housewife 2 Music 
the graduates must take advantage of the opportunities 
that are presented to them. Thirty-four or 50 per cent of 
the responses indicated that they did not consider their 
job to be their life's work. 
Housewife 
Own Business 
Undecided 
Secretary 
Technician 
Manager 
Lineman 
Boilermaker 
TABLE 10 
'WHAT THIRTY FOUR GRADUATES 
EXPECT TO BE THEIR LIFES WORK 
9 Teacher 
5 Military 
4 Salesman 
2 Farmer 
2 Truck Driver 
2 State Police 
1 Beautician 
1 Accountant 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
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Table 11 illustrates who assisted the Noble graduates in 
choosing their life's occupation. Thirteen or 21 per cent 
indicated their parents helped them the most. Twenty-one per 
cent indicated they obtained their job by chance. Four or 7 
per cent indicated a teacher helped them. Twenty or 32 per cent 
marked other source and most of this 32 per cent filled in 
"themselves" in the blank. 
TABLE 11 
HELPED GRADUATE CHOOSE 
LIFES OCCUPATION 
IU.gh School Teacher 
Parents 
Friend 
Relative 
By Chance 
The success of 
another 
--- (7 )~1-
-------- ----- ( 21) 
---------- ( 11 ) 
--(5) 
-------------(21) 
-(3) 
Other ----------------------(32) 
Number of Graduates 5 10 15 20 25 
~~Number in parenthesis indicates per cent 
Thirty-four or 59 per cent of the graduates indicated they 
located and applied for a job themselves. Twelve or 21 per 
cent of the graduates indicated that they received their 
first job through their family. Not a single person indicated 
they were assisted by a high school teacher or principal. 
Table 12 on page 34 indicates the percentage of graduates 
who attended an institution of higher learning or some other 
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post high school education. The statistics in Table 12 
indicate that 52 per cent of the graduates who returned 
the questionnaire stated they were attending an institution 
of higher learning. However, Table 7, page 30, shows only 
33 per cent of the returns indicating the graduates left 
Noble for the purpose of furthering their education. Table 7 
also indicates that the graduates left Noble for various 
reasons, but does not indicate that although 15 per cent 
went to military service, what per cent of this number 
attended a military school. The 52 per cent in Table 12 
is the total per cent of graduates who have ever attended 
an institution of higher learning or other post high school 
education. 
t:!I • 
z ..J s . 
Cll ~= ~~ ~a o~ < • z~ ~H 
1959 16 50 
1960 29 38 
1961 21 48 
1962 26 65 
1963 24 58 
Total 116 52 
TABLE 12 
PERCENT OF GRADUATES 
WHO HAVE ATTENDED AN 
INSTITUTION OF HIGHER LEARNING 
• di • CllO ..;a Cll ..J Cll z rs. s g . >-i z . >-i r:i1 0 
01-1:= i ~ . ~~= l:Q ~ 
rs. :s ~ < ..... rs. ~ ~ r.. ..J 
:.~ r: OE-40 0 ~ • oz . ~Zt-tlt: ~<H 
43 57 56 
33 67 41 
60 40 36 
62 38 80 
62 39 55 
54 415 49 
I 
rJ) ~ 
..J z r.. 
aH.q o 
H~ 0 • 
< ..... 
r.. ..J 
o~~ 0 .... 
~ZH:J:I 
44 
59 
64 
20 
45 
51 
35 
The class of 1960 had 38 per cent of the graduates 
who returned their questionnaire attending an institution 
of higher learning. There has been an increase of those 
attending an institution of higher learning since 1960. 
The class of 1962 had 65 per cent of those returning the 
questionnaire attend such institutions. 
Of the sixty graduates who indicated they attended 
an institution of higher learning, twenty-two, or 37 
per cent attended a state university in Illinois. Table 13 
shows the type of institution the Noble graduates have or 
are attending. 
TABLE 13 
INSTITUTIONS OF HIGHER LEARNING 
ATTENDED BY NOBLE GRADUATES 
Trade School 
Nursing School 
Junior College 
Out of State U. 
-------- ( 15 );1-
------------- ( 17) 
-----(12) 
----(8) 
State University 
in Illinois ----------------------(37) 
Private Institution 
out of State 
Military School 
Number of Graduates 
---(6) 
-(5) 
5 10 15 
*Number in parenthesis indicates per cent 
20 25 
When high school graduates attend institutions of higher 
learning, it can be assumed that a few of the graduates are 
36 
going to drop out for one reason or another. This was 
the situation with the Noble graduates. Of the sixty 
graduates who indicated they had attended such institutions 
fourteen or 23 per cent withdrew from the institution they 
were attending. Four of the graduates who withdrew indicated 
they had difficulty with grades. This was 29 per cent of 
the total who withdrew. Three, or 21 per cent of the 
graduates withdrew because they got married. Two of the 
graduates or 14 per cent indicated they had financial 
difficulties, one or 7 per cent went to military service, 
one decided a college degree was not necessary, one had a 
good job offer and one did not like college life. One of 
the graduates did not answer the question. 
Table 14 indicates the institutions of higher learning 
or post high school educational institutions that the students 
attended but withdrew. 
TABLE 14 
INSTITUTIONS NOBLE GRADUATES 
ATTENDED BUT WI TH DREW 
Trade School 
---(29)* 
Nursing School - ( 14) 
Junior College -- ( 21 ) 
State University 
---(29) in Illinois 
Number of Graduates 5 10 15 
*Number in parenthesis indicates per cent 
3'7 
One of the Noble graduates who withdrew from the 
institution he was attending was with that institution for 
a period of two years. One was enrolled for three semesters, 
five withdrew after their first year, one continued for two 
quarters, two were enrolled for one semester, three were 
enrolled for one quarter and one did not answer. 
Forty-six Noble graduates were attending an institution 
of higher learning or received other post high school 
education. Seventeen have graduated from the institutions 
they were attending. Table 15 indicates the number of Noble 
graduates who are attending or have graduated from an 
institution. Seventeen or 37 per cent of the forty-six 
attended a State University in Illinois. 
TABLE 15 
INSTITUTIONS WHICH NOBLE 
GRADUATES HAVE GRADUATED FROM 
OR ARE STILL ATTENDING 
Trade School 
Nursing School 
Junior College 
Out of State u. 
----( 11 )-!(-
_______ ( 17) 
---(9) 
---- ( 11 ) 
State University 
in Illinois ----------------(37) 
Private Institution 
out of State 
Military School 
Number of Graduates 
---(9) 
--(7) 
5 10 15 
*Number in parenthesis indicates per cent 
20 
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Nine or 22 per cent of the Noble graduates indicated 
they were choosing a career in Nursing. Table 16 indicates 
the major subject area of those graduates who were enrolled 
in the various institutions. 
Nursing 
Elementary Education 
Business Education 
Mathematics 
Agriculture 
Pre Medical 
Dietitian 
Physical Education 
Biology 
Jet Mechanic 
Mathematics 
Library Science 
English 
Business 
History 
TABLE 16 
MAJOR SUBJECT AREA 
9 
4 
4 
3 
3 
2 
1 
1 
Auto Mechanic 
Special Education 
Chemisty 
Industrial Arts 
Electronics 
Home Economics 
Social Studies 
I. B. M. 
Refrigerator and 
Air Conditioning 
English 
TABLE 17 
MINOR SUBJECT .AREA 
3 Music 
2 Chemistry 
2 Geography 
2 Psychology 
2 
1 
1 
1 
2 
2 
1 
2 
2 
1 
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Thirty-four per cent of the Noble graduates indicated 
they were going to be teachers. Table 18 indicates the 
occupations chosen by the graduates who attended an 
institution of higher learning. 
TABLE 18 
CAREER UPON GRADUATION 
Teacher 
Business Manager 
Registered Nurse 
13 
3 
2 
Mechanical Engineer 1 
Medical Doctor 1 
I. B. M. Programmer 1 
Chiropractor 
Farmer 
Refrigeration and Air 
Condition Repair 
Quality Controller 
Medical Missionary 
Accountant 
TABLE 19 
WHEN NOBLE GRADUATES DECIDED 
TO ATTEND AN INSTITUTION 
OF HIGHER LEARNING 
Before Seventh Grade : 
While in Junior High 
Freshman Year 
Sophomore Year 
Junior Year 
Senior Year 
After High School 
Graduation 
While in Service 
Otµer 
Number of Graduates 
------- ( 18 >-* 
-----( 14) . 
-(5) 
---(9) 
------(16) 
---------(18) 
. ~(5) 
-----(13) 
(2) 
5 10 
ii-Humber in parenthesis indicates per cent 
1 
1 
2 
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Table 19 on page 39 indicates that 39 per cent of 
the graduates did not decide to attend an institution of 
higher learning or post high school education until their 
senior year or later. Fourteen, or 32 per cent decided 
to attend an institution of higher learning while in the 
elementary school. 
Thirty six per cent of the Noble graduates indicated 
that their parents influenced them most about attending an 
institution of higher learning. Nine or 21 per cent 
indicated that military personnel influenced them while 
11 per cent indicated a high school teacher had the most 
influence. The following table illustrates how the responses 
were tabulated. 
TABLE 20 
PERSON WHO INFLUENCED HIGH 
SCHOOL GRADUATES TO ATTEND 
INSTITUTION OF HIGHER LEARNING 
High School Teacher -----( 11 )-ir 
Parents ----------------(36) 
Relation -(5) 
Friend ----(11) 
Minister (2) 
Military Personnel -----------(21) 
No one ---(9) 
Other -(5) 
Number of Graduates 5 10 15 20 
it-Number in parenthesis indicates per cent 
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Fifty-seven per cent of the graduates who attended 
an institution of higher learning felt that the high school 
did a satisfactory job in preparing them for higher 
education. 
Three per cent felt that the school should not assist 
its students in making vocational or educational plans. 
Ninety-seven per cent felt that the school should assist 
the students in making plans for the future. 
Seventy-eight per cent of the students felt that the 
Noble High School helped them in some way to become a better 
adjusted individual. Twenty-two per cent believed that the 
school did not help them become better adjusted. 
Of the seventeen people who have graduated from an 
institution of higher learning five are registered nurses, 
three hold a bachelor of science degree in education, one is 
an electrical technician, one is a jet mechanic, one is a 
key punch operator, one has a degree in technology, and five 
did not reply to the question. 
Twenty-nine people are still attending an institution 
of higher learning. Four are freshman, twelve are sophomores, 
five are juniors and five are seniors. Three graduates did 
not reply. 
The last section of the questionnaire included questions 
concerning scholastic information and it was to be completed 
by all Noble graduates. The following tabl.es in.dieate the 
responses to that section. 
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TABLE 21 
SUBJECT ENJOYED MOST WHILE nr HIGH SCHOOL 
Science: Includes chemistry 30 Agriculture 11 
physics, general 
science and biology Industrial Arts 8 
Mathematics: Includes 26 Home Economics 6 
algebra, geometry 
trigonometry, and English 6 
general math 
Speech 5 
Office Practice: Includes 21 
typing, booklrneping, Music 4 
shorthand, and 
general business Physical Education 3 
History: Includes U. s. 13 
History, World 
History, and Civics 
TABLE 22 
SUBJECT MOST HELPFUL IN PRESENT 
JOB OR HIGHER EDUCATION 
Office Practice: Includes 
typing, bookkeeping, 
shorthand, and 
general business 
Mathematics: Includes 
algebra, geometry, 
trigonometry, and 
general math 
30 
30 
Science: Includes chemistry 27 
physics, general 
science and biology 
English 13 
History: Includes 9 
U. S. His tary 
World Histcry 
and Civics 
Home Economics 
Speech 
Agriculture 
Industrial Arts 
Latin 
Health 
6 
5 
5 
3 
2 
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TABLE 23 
SUBJECT LEAST HELPFUL IN PRESENT 
JOB OR HIGHER EDUCATION 
History: Includes U. S. 
History, World 
History, and Civics 
Office Practice: Includes 
typing, bookkeeping, 
shorthand, and 
general business 
28 
17 
Science: Includes chemistry 11 
physics, general 
science and biology 
English 
Mathematics: Includes 
algebra, geometry, 
trigonometry, and 
general math 
9 
7 
TABLE 24 
Drivers Training 
Latin 
Agriculture 
Speech 
6 
6 
4 
3 
Physical Education 2 
Industrial Arts 2 
Home Economics 
Health 
Music 
SUBJECT DISLIKED MOST 
WHILE IN HIGH SCHOOL 
History: Includes U. S. 
English 
History, World 
History, and Civics 
Mathematics: Includes 
algebra, geometry 
trigonometry, and 
general math 
Office ?ractice: Includes 
typing, bookkeeping, 
shorthand, and 
general business 
33 
29 
19 
7 
Science: Includes 5 
chemistry, 
physics, 
general science 
and biology 
Latin 5 
Drivers Training 3 
Citizenship 2 
Speech 2 
44 
TABLE 25 
SUBJECTS THAT GRADUATES 
FELT SHOULD HAVE BEEN OFFERED 
Foreign Language 32 Home Economics 
Advanced Mathematics 10 Advanced Science 
Business Mathematics 8 Speech 
College Prep English 7 Advanced Agriculture 
Industrial Arts 5 Sociology 
Art 4 Government 
Psychology 3 Hygiene 
Advanced Business 3 Distributive Education 
Drivers Training 2 Human Relations 
2 
2 
2 
2 
2 
1 
1 
1 
CHAPTER VI 
CONCLUSIONS AND RECOMMENDATIONS 
The statistics in Table 4 tend to indicate that those 
graduates who remained in the Noble area are less interested 
in the school than those who have moved away. Perhaps 
those graduates who left Noble for the purpose of furthering 
their education or because of employment opportunities, 
realize and understand the situation, hardships, and even 
disappointments of a small school. 
Most of the Noble graduates leave Noble after high 
school graduation. According to the questionnaires returned 
only 28 per cent of those who graduated are still residents 
of Noble. However, because of the lack of employment opportun-
ities in Noble it is only logical to assume t~1at most of the 
graduates will leave. Only two of the gradu2.tes stated that 
they left because they did not like the town. 
Of all the graduates who responded, 74 per cent are 
now employed in a full time job. Host of the graduates, 
(92 per cent), had obtained a full time job one year after 
graduation. The largest number of graduates indicated their 
first full time job was that of a factory worker. Seven of 
the graduates indicated they were farmers and six of the 
graduates indicated they were carpenters. 
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The statistics in Table 11 indicate that 21 per cent 
of the high school graduates received help from their parents 
on choosing a life's occupation, 21 per cent by chance and 
32 per cent indicated they chose a life's occupation with 
no assistance from anyone. The high school did very little 
in this category. Fifty per cent of those who have a full 
time job do not consider that job to be their life's work. 
Fifty-one per cent of those responding have at one 
time attended an institution of higher learning or have had 
some post high school educational experience. Fourteen or 
23 per cent withdrew from the institution they were attend-
ing, while 28 per cent have graduated. Of those who withdrew, 
28 per cent had difficulty in making grades. 
The subjects most enjoyed by the high school graduates 
while in school were science, mathematics, office practice 
and history'. The subjects that were most helpful to the 
high school graduates in their present job or higher 
education were office practice, mathematics, science, and 
English. The subjects considered least helpful in the 
graduates present job or higher education were history, office 
practice, science and English. 
The subjects disliked most by the hi~h school graduates 
were history, English, mathematics and office practice. The 
subjects that the high school graduates felt should be 
included in the curriculu.~ are foreign language, advanced 
mathematics, business mathematics, and college preparatory 
English. 
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On the basis of the research data and the conclusions 
just presented the following recommendations are made. 
It is recommended that the Noble High School do as 
much as it can in the area of public relations. The 
administration Oan indicate to the citizens of Noble and 
the surrounding area the functions of the school and the 
methods of presenting an education to the students so they 
can get along in the present society in which they live. 
The statistics in Table 5 indicate that the majority 
of the Noble graduates are going to get married. Therefore 
it is recommended that the home economics curriculum be 
revised and reinstated into the overall school curriculum. 
A course in everyday living should be incorporated into the 
home economics curriculum. A course of this type could be 
valuable and it should present some insights into married 
life for both male and female students. 
It is recommended that the high school prepare its 
graduates for mobility. The school should give the students 
an opportunity to develop a saleable skill, or enough 
information about furthering their education so they can be 
a success. 
The industrial arts program should be revised and perhaps 
a combination of l:griculture and industrial arts be incorporated 
into the curriculum. Perhaps more subject matter concentration 
in the area of industrial technology should be taught. 
A guidance program should be incorporated in the school 
for the purpose of assisting the students in choosing an 
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occupation and presenting to the student occupational 
information as well as other phases of the guidance services. 
A course in occupational information could be added to the 
curriculum and taught by the counselor or another qualified 
person. 
It is recommended that the school attempt to develop 
better study habits in its students. The English department 
should revise its curriculum to give the students more theme 
writing and practice in doing research. Science, mathematics 
and foreign language should be stressed more and those 
curriculums be evaluated by a curriculum committee. 
Finally, it is recommended that a college day program 
be planned in order to present to those planning to attend 
institutions of higher learning some of the problems which 
they may encounter and perhaps some possible solutions to 
these problems. 
CHAPTER VII 
SUMMARY 
Will the youth of today have enough education to be a 
success in the world of tomorrow? The student enters high 
school at age thirteen or fourteen, and for the next four 
years he is involved in various subject matter courses, and 
usually graduates with a somewhat different outlook than 
when he entered the school. However, if the person does 
not attend an institution of higher learning or other post 
high school educational experience he is placed in a 
competitive society where he has to "fight" in order to 
survive. The big question, one that should be of concern 
to all educators, is that of "Did the high school help the 
individual get a saleable skill?" 
This paper was written for the purpose of determ.ining 
whether or not the Noble High School was successfully meeting 
and satisfying the needs of its students. It would appear 
from the collection of data received by sending a questionnaire 
to the graduates of 1959 to 1963 that the school is doing a 
fairly good job of this. It must be remembered however, that 
the results of this survey included 70 per cent of the 
graduates. Fifty of the graduates did not answer the questionnaire 
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Therefore, the actual picture could be somewhat different 
had there been a 100 per cent return. 
Noble high school is a reasonably small school and most 
of the students live on farms in the surrounding area. The 
school appears to be progressive in that the curriculum 
offerings are constantly changing to meet the needs of the 
students. It would appear, however, that the faculty and 
staff should attempt better public relations with the 
community in general. 
The general findings of this survey indicate that 78 
per cent of the students felt that the Noble High School 
helped them in some way to become a better adjusted individual. 
Fifty-seven per cent of the graduates who attended an institu-
tion of higher learning felt that the high school did a 
satisfactory job in preparing them for higher education. 
It appears that many of the Noble graduates are going 
to enter into the teaching profession. Also several of the 
graduates attended a nursing school, but only two stated that 
nursing was going to be their career upon graduation. Finally, 
it was recommended that guidance be introduced into the 
Noble school system. Perhaps a guidance committee be formed, 
and guest speakers be brought in to inform the people of 
Noble the role of guidance and how it could assist their children. 
APPENDIX 
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CODE 
---
QUESTIONNAIHE FOR A FOLLOW-UP S'l~UDY 
DIRECTIOES: 
1. There are four sections to this questionnaire, but you need 
to OQJ:\1PLETE ONLY THREE 
2. ALL NOBLE HIG:I SCHOOL GRADUATES COMPLETE SECTION ONE 
3. IF YOU DID NOT ATTEND AN INSTITUTION OF HIGHER LEARNING, or 
IF YOU WITHDREW COMPLETE SECTION ir·wo. 
4. IF YOU GRADUATED FROM OR ARE STILL ATTENDING AN INSTITUTION 
OF HIGHER LEARNING, COMPLETE SECTION THREE. 
5. ALL NOBLE HIGH SCHOOL GRADUATES COlvIPLETE SECTION FOUR. 
SECTION ONE 
Personal Information 
ALL NOBLE HIGH SCHOOL GRADUATES COMPLETE THIS SECTION 
1. Place a circle around the correct sex. MALE FEMALE 
2. ·what year did you graduate from Noble High School? 
3. What is your present marital status? 
4. What is your present mailing address? 
(number and street) (City) (State) (Zip code) 
5. If you are not a resident of Noble, how long after graduation 
from high school did you leave? 
less than one month seven to twelve months 
one to three months more than one year 
four to six months more than two years 
6. \rlliat was your reason for leaving Noble'? 
didn't like the town 
went to military service 
went to further my education 
__ loo£ing for employment 
got married and went 
--with spouse 
other ( ) 
had a better chance to succeed elsewhere ---·----
7. 
8. 
9. 
Are you presently in active military service? (not active 
reserves) 
YES NO 
Rave you 
YES 
How many 
__ Months 
been in active military service 
NO 
months or years were you in the 
__ )'.'ears 
----------SECTION TWO 
Occupational Information 
but been released? 
service? (include 
six months plan) 
HIGH SCHOOL GRADUATES WHO DID NOT .ATTEND AJ:IT INSTITUTION 
OF HIGHER LEARNIN~ OR WHO STARTED, BUT WITHDREW 
1. Did you at one time attend a college, trade school, etc., 
but withdraw for some reason? 
YES NO 
2. If you answered question one YES, how long did you attend? 
__ Quarters Semesters Years 
3. If you answered question one YES, why did you withdraw? 
__ Military service 
Got married 
Financial reasons 
Difficult to make grades 
None of my friends were 
attending 
Decided I didn't need a 
-- college degree 
__ Other(~-~----) 
4. If you answered question one YES, what type of institution 
did you attend? 
Trade school 
__ Nursing school 
_Junior college 
Business school 
__ out of state university 
__ State university in Ill. 
Private institution in Ill. 
~Private institution out of state 
_Other{ ________ ) 
5. What was your first full time job? (Including military service) 
6. Are you presently employed in a full time job? YES NO 
-- . 
7. How long after graduation from Noble High School did you 
obtain your first fUll time job? 
less than one month four to six months _13 to 18 mo. 
one to three months seven to twelve months __ 19 to 24 mo. 
8. If you answered question .SIX "YES" what kind of work do you do? 
Skilled work Executive Sales work 
Semi-skilled work Professional Laborer 
_Same as question five __ Managerial ___ Orm my business 
Secretarial Farmer _Other( 
'--) 
9. Do you consider your present occupation to be your life's 
work? 
YES NO 
10. If you answered question nine 11 NO", what do you expect 
to be your life's work2 
11. Who guided you into choosing your life's occupation? 
___ High school teacher A friend Success of another 
_High school principal Relative Grade school teacher 
Parents ___ By chance Other ( ___________ _ 
12. How did you obtain your first full time job, not including 
military service? 
___ through my family ___ through an employment agency 
___ a high school teacher ___ newspaper or magazine advertisement 
___ high school principal other 
I applied for a job 
SECTION THREE 
Higher Education 
HIGH SCHOOL GRADUATES WHO ARE ATTENDING OR HAVE 
GRADUATED FROM AN INSTITUTION OF HIGHER LEARNING 
1. Have you graduated from the institution you were attending? 
YES _NO 
2. If you answered question ONE "YES", what year did you 
graduate and what degree do you hold. 
Year 
------
Degree 
------
3. If you answered question ONE 11 No 11 ; what year are you now in? __ _ 
4. "What type of institution did you attend or are you attnding? 
Trade School __ State university in Ill. 
Private institution in III. __ Nursing School 
Junior College Private institution out of state 
Out of state university _Other( _________ ) 
5. When did you decide to attend an institution of higher learning? 
~Before seventh grade 
While in Junior High 
Freshman year in H. S. 
__ Sophomore year in H. S. 
__ Junior year in H. S. 
__ Senior year in H. s. 
After graduation 
While in service 
After being released from 
service 
_Other( ) 
6. What one person influenced you most to go to the above 
institution? 
_high school teacher __ parents _military personnel 
_high school principal relation no one 
__ grade school teacher friend _other( 
__ junior high teacher minister 
7. What is or was your major subject area? 
--------
8. What is or was your minor subject area? 
--------
9. What will be your choses career upon graduation? (if 
graduated omit) 
) 
10. If you have graduated, what is your present occupational status: 
11. Do you feel that the high school did a satisfactory job 
in preparing you for a higher education? 
YES fJO 
SECTION FOUR 
Scholastic Information 
ALL NOBLE HIGH SCHOOL GRADUATES COMPLETE THIS SECTION 
1. What subject did you enjoy most while in high school?~~~~~~ 
2. What high school subject do you feel has been most helpful 
to you in your present job or your college training? 
3. 
3. What subject has been least helpful to you in your present 
occupation or college training? 
4. What subject or subjects do you think would have been 
helpful to you that were not offered in high school? 
5. What subject did you dislike most while in high school? 
6. Do you feel that a high school should assist its students 
in making vocational or educational plans? 
_YES _NO 
7. Do you feel that the Noble High School staff helped you in 
any way to become a better adjusted individual? 
_YES NO 
We would appreciate any suggestions or comments that you might 
have. Thank you for your time and patience in completing this 
questionnaire. 
COM:E IN A.i.'TIJD SEE US --- OUR DOORS ARE ALWAYS OPEN 111 
co:MMENTS: 
December 22, 1964 
Dear Graduate, 
Recently you recieved a queetionnaire concerning a 
f'ollow~up study 0£ ~ob1e High School. The questionnaire 
was designed so you could relate to us your feelings con-
cerning out school. 
It is our hope that the results of the questionnaire 
will be used to help make Noble High School a better place 
to educate your children and the children of the community. 
For the study to be a complete success we would like a 
100 per cent return. 
Just a few minutes out of' your busy schedule is al...1 
that is needed to answer the questions on the questionnaire 
that pertain to you and return it to us. Your cooperation 
will be greatly appreciated. 
HMW/wj 
Sincerely yours, 
H. M. Waddle 
Superintendent 
I:f you have already returned the questionnaire please 
clisre1gard this letter. 
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